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Abstract 

Academic satisfaction plays an important role in student mental well-being (Franzen et al, 

2021). Identifying the factors that increase academic satisfaction can help to enhance educational 

experiences for students and foster a positive state of mental wellbeing (Warren, 2016). This study 

aimed to investigate a moderated mediation pathway where purpose in life acts as predictor variable, 

academic self-concordance as the mediator, and academic satisfaction as the outcome variable. 

Mindfulness was the moderating variable. A sample of N=184 undergraduate students participated in 

the study. The study had a cross-sectional design whereby participants completed a self-report 

questionnaire measuring levels of purpose in life, academic self-concordance, academic satisfaction, 

and mindfulness. The questionnaire was administered online via SONA study using Qualtrics software 

(Qualtrics, Provo, UT). Statistical analyses of the data were conducted using statistical software SPSS 

(Version 28) and the PROCESS extension as defined by Hayes (2022), specifically Models four and 

seven were used. The moderated mediation was found to be non-significant. However, an exploratory  

mediation pathway found to be significant in which higher purpose in life was associated with 

increasing academic self-concordance and, following this, greater academic satisfaction. The results 

from this study highlight the significant role that purpose in life and academic self-concordance have 

in enhancing academic satisfaction. These insights may be taken into account in various other contexts 

outside the academic realm. Further research into the area may lead to the creation of purpose-driven 

interventions for the improvement of well-being. 
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The Power of Purpose: Unpacking the Impact of Purpose in Life, Academic Self-Concordance, 

and Mindfulness on Academic Satisfaction. 

Forty-four percent of university students in the Netherlands struggle with anxiety, depression, 

or other mental disorders (DUB Utrecht, 2022). The university experience, especially for first-year 

students, presents mental challenges as they navigate new educational and social settings, often leading 

to psychological strain and feelings of anxiety (Osamika et al, 2021). Various external and internal 

factors can counteract these negative psychological states, one of which being academic satisfaction. 

Student academic satisfaction is perceived as: “a favourable cognitive state influenced by a student’s 

positive educational experience” (Franzen et al, 2021).  Low academic satisfaction is associated with 

negative psychological states whereas high scores are strongly associated with psychological well-being 

and academic success (Franzen et al, 2021) (Nauta,2007). It is therefore important to identify factors 

that facilitate the development of academic satisfaction. Purpose in life is thought to be among one of 

the contributing factors because of its effects on academic self- concordance (Hill & Burrow, 2012) 

(Lewis, 2020). Hence, we propose in this study that integrating the notion of academic satisfaction into 

the theoretical framework of life purpose could be beneficial. Our primary aim was to investigate 

whether academic satisfaction stems from pursuing self-concordant academic goals, which are chosen 

and structured by a central, self-organizing life aim, termed "purpose in life" (Kashdan et al., 2023). A 

study conducted in 2011 found a positive association between a sense of purpose and academic 

satisfaction (Duffy, 2011). It can be stipulated that this association is mediated by the concept of self-

concordance, such that with a high sense of purpose in life a student will experience greater academic 

self-concordance which subsequently increases their academic satisfaction. A self-concordant state is 

achieved when a person’s everyday goals and current objectives align with their interests and core 

values (Wan et al, 2021). 

The secondary aim of this study is to explore whether mindfulness may be an active moderator 

in this mediation effect., strengthening the connection between purpose in life and goal self-

concordance. Mindful individuals make self-concordant goals (Smyth et al, 2020). This is because 

mindful individuals possess an awareness of their internal and external world (Xiao et al, 2017). If this 
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heightened self-awareness is present in a student, it may promote the selection of self-concordant goals 

due to a greater understanding of personal value and desire insight. The moderated mediation model 

holds significant interest and relevance today, given the previously mentioned challenge of student 

mental health.  

Purpose in Life and Academic Satisfaction 

The variables create a moderated mediation pathway which ultimately begins with purpose in 

life as predictor variable and academic satisfaction as outcome variable. A sense of purpose is a 

meaningful internal feeling; possessing a purpose in life means possessing a self-organising construct 

that provides a definitive objective towards which a person can advance (Bronk et al, 2009). Purpose in 

life has been investigated as a predictive factor across various contexts, revealing that a defined sense 

of purpose enhances overall life satisfaction (Kashdan et al, 2023). It is a predictor of positive mental 

and physical health, and its presence is shown to increase overall well-being (Kashdan, 2023). Several 

prior studies also demonstrate that a sense of purpose in the career domain correlates with heightened 

levels of job satisfaction (Wrzesniewski et al, 1997). Evidently, purpose in life affects well-being and 

satisfaction in various domains. With this in mind, the current study aims to investigate if the effect 

translates into the academic realm, hypothesizing that high levels of purpose in life enhance feelings of 

academic satisfaction. Due to the broad nature of these concepts, various other factors may play a role 

in this pathway. One of relevance is self-concordance. This study explores the direct association of 

purpose in life to academic satisfaction including the indirect association mediated by self-concordance. 

Self-concordance occurs when a person acts consistently in line with their ultimate interests and values 

(Peng & Wang, 2021). In this study we focus on goals; self-concordant goals align with a person’s 

internal motivations (Sheldon & Elliot, 1999). This concept overlaps with characteristics of purpose in 

life; we predict that those with a higher purpose in life, in turn, are more self-concordant, which leads 

to greater academic satisfaction. Hence, self-concordance will be used as a mediator in our model. 

Purpose in Life and Academic Self concordance 
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Purpose in life serves as a fundamental aspect of personal identity, providing a broad guiding 

framework that directs the pursuits of everyday goal attainment (Lewis, 2020). Goals are considered 

self-concordant when individuals pursue them due to internal motivations and drives (Sheldon & Elliot, 

1999). The concept of purpose, which contains factors such as the embodiment of values and aims 

contains clear links to the concept of self-concordance (Burrow & Hill 2011); To illustrate the Self 

Concordance Model as proposed by Sheldon and Elliot, 1999, postulates that the concordance of goals 

to one’s values and identified aims are key factors that promote long term effort to obtain these goals 

(Sheldon & Elliot, 1999). To elaborate, people are drawn to goals that align with key values and 

characteristics and away from non-concordant ones (Deci & Ryan, 2000). Hence it can be seen that a 

higher sense of identity and life aim, factors involved in purpose in life, increase the self-concordance 

of a person i.e. the active pursuit of self-relevant goals in everyday life (Kashdan & McKnight (2009). 

To illustrate further, the Life Engagement Test assesses the factor of purpose in life by evaluating the 

degree to which individuals actively engage in goals and activities directed towards their perceived 

purpose (Scheier at al, 2009).  This shows that perhaps purpose in life increases a participant’s 

engagement and selection of everyday self-concordant goals. A higher purpose in life also promotes 

self-regulation and control, two key factors that influence self-concordance (Galla and Duckworth, 

2015) as those higher in self-regulation have a greater ability to maintain the effort achieving self-

concordant goals even if easier short-term options which violate these goals may seem rewarding. For 

instance, a study indicated that perceiving tempting stimuli could potentially trigger the activation of 

higher-order goals (Fishbach et al, 2003). Hence, we predict that with an increasing sense of purpose in 

life, there will be greater academic goal self-concordance.  

Academic Self-concordance and Academic Satisfaction 

Reaching goals yields a satisfying sense of accomplishment (Emmons, 1996).  An increase in 

wellbeing is shown by Brunstein, 1993 as a long-term effect of goal attainment. Self-concordance is a 

factor that affects this level of satisfaction. When goals are self-concordant they are aligned with one's 

passions and personal values and often evoke a deeper sense of fulfilment and satisfaction compared to 

those pursued solely out of obligation or external pressures (Sheldon & Elliot, 1999). The Self 
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concordance model encompasses elements that facilitate both the pursuit and accomplishment of goals, 

as well as factors that link goal achievement to alterations in overall life satisfaction (Sheldon & Elliot, 

1999). Individuals with a strong self-concept and self-concordance have the potential to optimize need 

satisfaction (Csikszentmihalyis, 1993). Hence self-concordance appears to increase satisfaction in 

various aspects of life. One of these aspects may be academic satisfaction. Watermans 2004 research 

found that undergraduates who experienced various activities as “personally expressive” i.e. aligning 

with values encountered greater enjoyment in those pursuits. Self-determination theory adds to the 

explanation as to why people should feel greater academic satisfaction because of greater academic goal 

self-concordance. According to Self-Determination Theory, humans have three essential needs for 

optimal development, one of which is autonomy (Deci & Ryan, 2017). Research suggests that students 

who exhibit autonomy tend to achieve higher levels of academic success and satisfaction (Heliyon, 

2023). The factors of intrinsic motivation and an internal locus of control are what create a sense of 

autonomy, these factors are also a key part of self-concordance, which demonstrates how the variable 

goal self-concordance may also contribute to greater academic satisfaction. It is evident that when goals 

are autonomous and aligned with the self0, there are positive effects on the satisfaction of needs (Wan 

et al, 2021). In the academic context of this study, we predict that with increase in academic goal self-

concordance there will be heightened academic satisfaction for students.  

Mindfulness as Moderator 

This study predicts a mediation pathway in which a strong sense of purpose in life enhances 

academic self-concordance, which in turn increases academic satisfaction. Yet we further hypothesize 

that this pathway may be stronger for some students in comparison to others. The variable that may 

amplify this difference between students is mindfulness. Mindfulness can be described as the conscious 

awareness of one's internal sensations and external occurrences unfolding in the present moment 

(Brown et al, 2007). We predict that with increasing levels of mindfulness a person will experience 

greater self-concordance and thus greater academic satisfaction. Specifically, we predict mindfulness to 

act as a moderating variable on the relationship between purpose in life and academic self-concordance. 

Therefore, students with higher mindfulness levels may experience an amplified relationship between 



7 
 

 

their purpose in life and self-concordance levels i.e. the moderator will increase the mediation pathway. 

Mindfulness facilitates self-concordant goals by enhancing self-awareness and helping individuals align 

their actions with their intrinsic values and motivations (Warren et al, 2018). The greater access to one's 

thoughts and feelings mindfulness brings enhances one’s sense of identity (Maclean & Thorne, 2003). 

The complex system of identity, which encompasses elements like meaning and purpose, helps 

individuals align their actions with their true selves, leading to more self-concordant behaviour (Warren 

et al., 2017). Mindfulness has also been seen to overlap with self-regulation, a key factor in maintaining 

self-concordance (Short et al, 2016). Thus, we predict that an individual with high levels of mindfulness 

will experience a stronger relationship between purpose in life and self-concordance in comparison to 

their less mindful counterpart. In summary this paper will examine the mediation pathway as explained 

above with the inclusion of mindfulness as a moderator. 

Figure 1 

Visual representation of predicted moderated mediation model pathway 

 

Method 

Participants 

The participants of this study consisted of first year psychology students studying at the 

University of Groningen in the Netherlands. A sample size N=201 was achieved yet 17 participants 
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were excluded due to missing data, this left a total sample size of N=184 participants. The samples age 

range was between 17 and 27 years old with M=20 and SD=2. The sample consisted of 130 women, 49 

men, two of “other” gender and three participants who preferred not to state a gender.  

Measures 

Purpose in life  

Purpose in life was measured using Hill et al’s (2016) Purpose in Life scale. The scale consists 

of four items being: “There is a direction in my life”, “My plans for the future match with my true 

interests and values”, “I know which direction I am going to follow in my life” and “my life is guided 

by a set of clear commitments”. Participants rated each item using a five-point scale, from 1 (strongly 

disagree) to 5 (strongly agree). The higher the rating on each item the stronger the participants' sense of 

possessing a purpose in life. In previous studies the internal reliability consisted of α= 0.84, similarly 

in this study the internal reliability was a= 0.84. 

Mindfulness  

We measured students perceived levels of mindfulness using Mieir et al’s (2023) Single Item 

Mindfulness Scale (SIMS). This is a short single item scale that indicates a participant’s acceptance of 

the present moment. The single item that participants answered was “I am a mindful person”. 

Participants report their level of mindfulness using a Likert scale ranging from 1 (Strongly Disagree) to 

7 (Strongly Agree), with a higher score indicating a higher perceived level of mindfulness. Regarding 

internal validity, the measure demonstrated a strong correlation with existing multi-item measures of 

trait mindfulness, exhibiting medium to large effect sizes (Aron et al., 2013; Meier et al., 2023).  

Academic Self-Concordance 

To measure the variable academic self-concordance, we used Sheldon & Elliots’s (1999) 

relative autonomy index. The measurement in this context consists of participants writing down 3 

academic goals they are currently pursuing and then assessing the level of motivation internalization 

based on self-determination theory. This includes categorizing their motivation to pursue the goal as 
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either external or autonomous. Participants were provided with a list of possible reasons for creating a 

goal. They then indicated on a Likert scale how accurately each reason captured their initial motivation 

when creating the goal. This process was repeated for all goals respectively. The reasons fell into the 

category of external motivation or autonomous motivation. An example of an external reason for 

creating a goal was: “because somebody else wants you to, or because you’ll get something from 

someone if you do” and an example of an autonomous reason for creating a goal was: “because you 

believe its an important goal to have”. Goals created were then rated on a Likert scale from 1 (not at all 

for this reason) to 7 (completely for this reason). A metric for goal self-concordance was determined by 

subtracting the mean of external items from the mean of autonomous items for each individual goal. A 

positive difference shows a concordance between the goals and the participant. The higher the value the 

higher the level the self-concordance. Contrastingly a negative difference relays an absence of self-

concordance and the higher the negative the higher the level of un-self-concordance present in a 

participant. In previous studies the internal reliability was found to be α=0.8 in this study was α= 0.6.  

Academic satisfaction 

Academic satisfaction was measured using from Renshaw & Bolognino’s (2016) College 

Student Subjective Wellbeing questionnaire subscale on academic satisfaction. The subscale contains 

four items, some examples of which are: “I have had a great academic experience at this college” and 

“I am satisfied with my academic achievements since coming to college”. Participants rated these items 

based on their personal agreement with each statement using a Likert scale ranging from 1 (strongly 

disagree) to 7 (strongly agree). The higher the participants score the items the higher their subjective 

academic satisfaction. The currents study’s internal reliability level consisted of α= 0.88. Previous 

studies internal reliability level also consisted of a= 0.88. 

Procedure and Design 

The ethics committee of the university approved of all measures related to the study. 

Participants were recruited through convenience sampling, leveraging the mandatory research 

participation component for first-year psychology students at the University of Groningen.  The survey 
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was a non-supervised self-report questionnaire administered online using Qualtrics (Qualtrics, Provo, 

UT). The survey had an approximate completion time of 20 minutes. As it was not supervised the survey 

could be completed in the participants location of choice. Informed consent was given at the beginning 

of the study. Incentives in the form of course credits were provided to the participants to encourage 

participation in the study. Demographic information was requested from participants as was information 

on our studies variables. The variables being assessed in the survey consisted of: self-concordance, 

mindfulness, academic satisfaction and purpose in life of participants 

Data analysis  

A moderated mediation analysis was executed, employing Model 7 as defined by Hayes (2022). 

In this model, the mediating role of self-concordance in the relationship from purpose in life to academic 

satisfaction was assessed, taking mindfulness into account as a potential moderator. The presence of a 

significant moderated mediation could be found by viewing the index of moderated mediation. The 

indirect effect of the moderator in the pathway was also viewed. The statistical analysis SPSS (Version 

28) and the PROCESS extension by Hayes (Version 4) were employed for data exploration. The 

PROCESS analysis uses a bootstrapping method whereby 5000 samples are conducted to generate 

predicted relationships.  

Results 

Descriptive statistics and assumption checks 

The final data set for statistical analysis included N=184 participants. Descriptive statistics of 

the variables can be found in Table one. The correlation between academic satisfaction and purpose in 

life and self-concordance was significant, as was the correlation between self-concordance and purpose 

in life. Assumption checks were carried out. After thoroughly examining the QQ plots, scatter plots, 

and residual plots, no significant violations of the assumptions were detected (See Figure 2 in 

Appendix). Assumption checks for the moderated mediation were also carried out. The assumption of 

normality was found to be robust by using the bootstrapping method in Hayes PROCESS of statistical 

analysis. Uncorrelatedness of residuals was apparent with a Durbin-Watson number of 1.996. 
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Multicollinearity was not present in the variables with all having a VIF of below 10. The Huber white 

assumption check was used to control for the potential heteroscedasticity in the data. The assumption 

of linearity was met for all variables as can be seen by examining the residual scatterplot (See Figure 3 

in Appendix). 

Table 1 

Pearson Correlations, Means, and Standard Deviations 

                                                     1                    2                    3                    4                     

 

1. PIL                                  - 

2. AS                                 0.21**              -     

3. SC                                 0.33**           0.28**            -                    

4. MM                              -0.01               0.04              -0.1              - 

Mean                                 3.49             4.72                 1.36                 5.63 

SD                                      0.79            1.19                 1.59                 1.64      

Note. PIL: Purpose in Life; AS: Academic Satisfaction; SC: Academic Self Concordance; MM: 

Mindfulness. 

SD: Standard deviation. 

**ρ < 0.1. 

Moderated mediation analysis 

A moderated mediation was conducted by using the PROCESS data analysis model 7 created 

by Andrew F. Hayes. An advantage of this model is the use of bootstrapping which is resilient to non-

linearity and heteroscedasticity. Output also becomes highly accurate with this method due to the 

process's method of resampling data multiple times. The model was shown to be insignificant with the 
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index of moderated mediation having a 95% CI of [-0.0669, 0.0213]. The proposed model that purpose 

in life affects academic self-concordance which in turn creates academic satisfaction with the relation 

between purpose in life and self-concordance being moderated by mindfulness levels is henceforth 

rejected. However, given the positive correlation between the measured variables with academic 

satisfaction it may be that purpose in life affects academic satisfaction independently. Thus, a further 

mediation pathway was conducted to test this new hypothesis. The mediation pathway predicts that 

purpose in life, as the independent variable, enhances academic self-concordance, which subsequently 

leads to increased academic satisfaction. We only carried out one analysis and did not include 

mindfulness as it lacked correlations with the other variables. 

Mediation Analyses 

The mediation model conducted was to test whether purpose in life affected academic 

satisfaction through the mediator of self-concordance. This model was shown to be significant, 

containing (R2= 0.1). The direct effects of purpose in life (β=0.2, SE=0.14, 95% CI [-0.07, 0.47], p< 

0.15) on academic satisfaction were non-significant. The direct effect of self-concordance (β=0.18, SE= 

0.06, 95% CI [0.05, 0.3], ρ< 0.01) on academic satisfaction was significant. The indirect effect was 

significant having 95% CI [0.03, 0.22]. See Figure 3 for the mediation pathway analysis of purpose in 

life on academic satisfaction with self-concordance as mediator.  

Figure 4  

Mediation model of the relationship between Purpose in Life and Academic Satisfaction with Self 

Concordance as mediator. 
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Note: Coefficients of the interactions are presented. 

The dashed line indicates the indirect effect of Purpose in life on Academic Satisfaction 

Standard errors are present in brackets. 

Discussion 

The primary aim of this study was to examine a moderated mediation pathway. In this pathway, 

we hypothesized that a strong sense of purpose in life enhances students' academic self-concordance, 

which subsequently increases their academic satisfaction. Mindfulness moderates this mediation 

pathway by strengthening the impact of purpose in life on academic self-concordance. Unfortunately, 

the predicted moderated mediation was found to be non-significant. This led to the examination of the 

data beyond our initial hypothesis. We conducted an additional mediation pathway which contained 

purpose in life as independent variable, self-concordance as mediator variable and academic satisfaction 

as outcome variable. This mediation pathway was found to be significant, highlighting that the presence 

of a purpose in life leads to an increase in self-concordance, ultimately leading to an increase in 

academic satisfaction. This significant pathway confirmed our expectations and aligned with results in 

similar areas of research.  
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The moderated mediation may not have been successful due to a variety of reasons. One key 

reason could be attributed to how the variable mindfulness was operationalized. In this regard, 

mindfulness was found to have non-significant correlations with the other variables in this study. This 

could potentially be attributed to the one-item measure of mindfulness used: the Single Item 

Mindfulness Scale (SIMS) (Meier et al, 2022). The concept of mindfulness encompasses many areas 

such as introspection, self-regulation and internal awareness (Baer, 2003) (Warren et al, 2017). Due to 

these broad aspects, the full scope of the variable may not be captured in the one-item measure used. 

The measure may not have captured the participants' mindfulness levels accurately, in particular those 

aspects that reflect the selection and construction of self- concordant academic goals. Certain aspects 

of mindfulness such as introspection and self-awareness are essential to the choice of goals and the 

construction of academic self-concordance (Deci & Ryan, 2000). Hence, if the measure of mindfulness 

did not capture these aspects, the relation mindfulness has to academic satisfaction could not be captured 

in this study. Also  

Contrastingly the mediation pathway created was significant. The presence of significant 

correlations between purpose in life, academic self-concordance and academic satisfaction led to the 

creation of the further mediation pathway. Purpose in life was significantly correlated with self-

concordance, which was hence significantly correlated with academic satisfaction. Purpose in life can 

be defined as: “a central, self-organizing life aim that organizes and stimulates goals, manages 

behaviours, and provides a sense of meaning.” (Kashdan & McKnight, 2009). This is highly 

interconnected with the theme of self-concordance as purpose can be seen as a goal manager which 

helps people to act in accordance to obtaining their goals in everyday life. A clear sense of purpose 

creates autonomous forms of motivation in students, this may drive them to pursue goals that are 

inherently meaningful to them (Lewis, 2020). This heavily overlaps with the variable self-concordance, 

a concept which according to the Self Concordance model (Sheldon & Elliot, 1999) motivates people 

to take action to behave in ways that bring them closer to the attainment of their inner values and goals. 

Purpose in life drives people to take part in self-concordant behaviour i.e. behaviour that is congruent 

with goal attainment. The presence of a purpose in life increases a person’s ability to self-regulate, 
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which is key to self-concordance as it involves focusing energy on goal attainment behaviour and 

ignoring potential distractors (Kashdan & Elliot, 2009). This previous research highlights why a 

significant correlation was found in this study between purpose in life and academic self-concordance.  

The second path in the significant mediation pathway involved self-concordance increasing 

academic satisfaction in students. These two variables were found to have significant correlations with 

each other independent of the model. Self-concordance increases a person’s pursuit of goals that are 

meaningful to them, this has been shown to have benefits such as a greater sense of success and 

satisfaction (Lewis, 2020). In this study, we wanted to see if this translates to the academic realm such 

that high self-concordance increases academic satisfaction. Self-concordance in everyday life has been 

shown to increase general well-being (Sheldon & Kasser, 1995). This is perhaps due to the reason that 

people have an innate desire to reach certain goals, particularly autonomous goals, and when our actions 

are in alignment with these goals, we feel satisfied, this is made clear by Self Determination Theory as 

outlined by Ryan and Deci (Deci & Ryan, 2000). Not all goals once achieved give a person the same 

level of satisfaction, autonomous goals are seen as more satisfying upon completion (Sheldon & Elliot, 

1999). According to previous research, this may be because acting with autonomy means aligning one's 

actions with personal values. Achieving a goal that closely reflects these core values generates a high 

level of positive emotion and satisfaction (Koestner et al, 2008). In this study we succeed in showing 

that this translates to the academic realm such that high self-concordance increases academic 

satisfaction. 

These results have practical significance as they may have real-world effects. For example, 

students' mental well-being is a concern today. Looking at the results from our study, if purpose in life 

and self-concordance are nurtured in potential students, then greater academic satisfaction and well-

being can be created in the academic setting which improves the experience for all involved. One such 

way this could be done, which also warrants future research in the area could be to design curriculums 

that focus on purpose-driven learning. This may involve the creation of curricula that allow students to 

align their learning with their personal goals and values. Another future area of research that this study 

creates is the area of goal creation. Self-concordance was found to be highly correlated with academic 
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satisfaction, perhaps goal setting and alignment should be incorporated into the educational sector to 

help students keep their personal goals in mind when going about everyday activities. These suggestions 

come from the results of our study and may warrant potential future research. 

Various limitations existed in this study in terms of threats to internal and external validity. The 

external validity may be improved by widening the pool of participants. A convenience sample was 

used which because of demographics resulted in most participants fitting into the WEIRD (Western, 

Educated, Industrialised, Rich, Democratic) category. Unfortunately, this decreased the study's 

generalizability; in the future a more diverse mix of participants would improve validity. Another 

limitation of this study was the fact it had a cross-sectional design. This means that we do not get 

temporal information about the causality and cannot capture how participants answers may change over 

time. To combat this problem a longitudinal study may be carried out in the future, where data is 

collected at various points in time which can help establish temporal sequences.  

The final limitation of this study is theoretical. In this study, purpose was measured by assessing 

individuals' "sense" of purpose in life. The majority of literature in this area also explores the concept 

in this way. Participants were not required to concretely define what their purpose was or what their key 

values consisted of, rather they were asked to describe a “sense”. Identifying the content and values that 

are within a purpose may have measured a more accurate representation of participants levels of purpose 

(Burrows & Hill, 2011). Future research on the area should perhaps focus on measuring purpose not in 

terms of a “sense” but in terms of a person’s values as these are what seem to drive a person’s purpose. 

A potential way to increase a person’s capability for identifying values and so unearthing their purpose 

would be to take part in Acceptance and Commitment therapy. Acceptance and Commitment therapy 

emphasizes the importance of value clarification and how finding these values leads to a more 

meaningful and purposeful life (Hayes et al, 1999).  

Conclusion 

This study focused on the area of academic satisfaction. The primary aim was to explore a 

moderated mediation whereby purpose in life acted as independent variable, academic self-concordance 
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as mediator, and academic satisfaction as outcome variable, with mindfulness present as a moderator. 

We hypothesized that an increase in purpose in life would lead to higher levels of academic self-

concordance, which would subsequently enhance academic satisfaction. Furthermore, we anticipated 

that mindfulness would strengthen the relationship between purpose in life and academic self-

concordance. This moderated mediation was found to be insignificant. When further exploring the data 

high correlations were found between certain variables, which led us to create a separate mediation 

pathway whereby we predicted purpose in life would increase academic self-concordance which in turn 

increases academic satisfaction. This mediation pathway was found to be significant. These findings 

contribute to the existing field in these areas by providing evidence of the positive effect a high purpose 

in life and self-concordance can have on an individual. Despite the significant findings, this study has 

several limitations. The lack of diversity among participants limits the generalizability of the results. 

Future research should include perhaps a more diverse sample of participants. A longitudinal aspect 

should also be included to measure the temporal relationship between the variables. To conclude this 

study highlights the positive mediation pathway which shows how a purpose in life increases academic 

self-concordance which hence increases academic satisfaction. As student mental health is an area of 

key importance it is crucial to develop strategies that may increase the presence of these variables in 

students and others. Continued research in this area is essential to protect the mental well-being of these 

populations. 
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Figure 2 

QQ Plot of Normality 
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Partial Regression plot 

 

 

 


